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Abstract 

 

This paper aims to explore the incorporation of ICT (Information and Communication 

Technology) in Nepal's pedagogical context. Likewise, this research focuses on the impact of 

ICT tools on students, examines communication, technology-enhanced collaboration, and 

technology-assisted learning activities to develop reasoning skills and cognitive development. 

This study adopted a qualitative conceptual research design on existing literature. The research 

paper is grounded in peer-reviewed journal articles and academic books, which served as the 

primary sources of information. Thematic analysis was adopted using Braun & Clarke to 

synthesize educational challenges, integration of technology, and findings obtained from the 

review of literature. It poses meaningful learning, transformative pedagogies, and real-life 

educational settings. Most importantly, ICT fosters communication, collaboration, and a shift 

to student-centered pedagogy. Moodle, Zoom, and blended learning models have enhanced 

interactivity in classroom learning. This paper employs a qualitative, conceptual framework 

and critical approaches, combining a literature review with reflective observation to integrate 

ICT implementation in Nepali classrooms. Nepal faces various challenges, including limited 

teacher training, insufficient infrastructure, and digital literacy gaps. Findings revealed ICT as 

a catalyst for transformative learning, digital Integration and ICT as a facilitator, and learning 

through ICT integration. National policies strengthen effective implementation and ICT 

acceptance through continuous monitoring in the learning domain. The study foregrounds 

blended learning to enrich ELT (English Language Teaching) through inclusive and equitable 

access to learning. Implications drive transformative learning, community involvement, and 

interactive practices. Thus, ICT is a driver of transformative learning, highlighting critical 

thinking and digital literacy in Nepal's educational landscape. 
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Introduction 

The main aim of this research is to provide a comprehensive lens on communication 

and technology in the Nepali context. It establishes the purpose of serving as a foundation for 

educational impact and sustainable improvements in teaching practices. This research evaluates 

the innovation, reshaping of instructional methods, and the adoption of more interactive 

approaches in academia. It analyses classroom practices, academic participation, educational 

benefits, and various obstacles in favour of higher educational institutions in Nepal. The study 

supports the construction of knowledge, makes it more learner-centered, and emphasizes 

awareness of teaching instructional methods. This paper underscores practical applications for 

teachers, educators, practitioners, and policymakers to promote transformative educational 

modalities. 

ICT is an emerging concept that is connected to multidisciplinary approaches such as 

medicine, agriculture, e-commerce, banking, education, etc. In the contemporary era, 

integrating ICT into education plays a pivotal role in fostering learning for teachers and 

students. Moreover, technology coordinates with teachers' communication through digital 

platforms, curriculum planning, and the discovery of innovative strategies (Ojha, 2023). This 

indicates that technology is integral to facilitating collaboration, communication, professional 

growth, and the cultivation of a conducive environment. We embrace technology to enhance 

the teaching pedagogy framework and improve student outcomes as far as possible. Hence, 

many digital teaching tools, such as Microsoft Teams, Google Meet, Zoom, and Moodle, have 

been in use due to the speedy growth of network techniques in recent years (Shah, 2020). The 

progress of technology has revolutionized the education sector, and communication networks 

have improved travel efficiency, response systems, and convenient financial services 

(Nnaekwe & Ugwu, 2019). Technology serves as a co-constructor of knowledge and paves the 

way for prospects. It creates accountability for groups and brings aspirations by implementing 

digital literacy. 

Besides, this highlights the utmost role of technology in terms of delivery, cultural 

exchange, communication, and eradicating geographical barriers, which is seen in the 

educational realm. ICT aims to transform the teacher-centered method into a learner-oriented 

method to identify the abilities of learners and provide access to learning opportunities for 

students in remote areas (Saha, 2023). ICT indicates the transformation from the traditional 

didactic approach to a student-tailored method. Conventional teaching highlights passive 

recipients, limited exposure, and rote learning, whereas the student-centered approach leads to 

critical thinking, real-world learning, and exploration of transmission and participation. A 

refined policy will be set in 2018 to better support the initiative and align with the algorithms 

that empower students' learning. The Constitution of Nepal 2072 affirms the right to education, 

supports equal educational rights, and maintains educational reforms (Saha, 2023). The 

legislation guarantees students free and compulsory education in government schools from 

class eight up to class twelve. The Constitution of Nepal 2072 ensures that utopian, idealistic, 

and hopeful education has been evaluated at the bottom level. Therefore, the challenges in 

education lie in strong infrastructure, root causes of the problem, and establishing proper 

monitoring systems in continuous evaluation (Government of Nepal, 2015; Saha, 2023; Joshi 

& Poudel, 2019). Several benefits of material browsing, learner autonomy, student motivation, 

and retrieval of lesson materials by teachers produce long-term learning, and ICTs produce 

focus. With the advent of the digital age, traditional didactic teaching and online learning have 

been modified and gradually replaced by BL (Shah, 2020). BL (Blended learning) approach 

entails digital assessments, independent study, group discussions, and flexibility. Three 

common forms of blended learning exist. Likewise, the Ministry of Education focused on 

educational reform, preparing students for the modern digital world, and the School Sector 

Reformed Plan 2009-2015 (MoE, 2009) actively implemented ICT in education, reinforced 

classroom activities, and promoted digital integration in educational programs. The MoE 
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underscores the quality of technology-driven teacher enrichment through webinars, seminars, 

and conferences. 

Firstly, remote instruction is available in learning spaces. Ideally, in a hybrid model, 

the learning results would be improved and expanded if we could incorporate the benefits of 

distance learning, online instruction, and virtual learning (Shah, 2020). It is noted that the 

children are not present for the full instruction in real life. In the next phase, hybrid learning, 

education takes place simultaneously online and in person. Thus, student’s complete 

assignments or projects during lectures in flipped classrooms, which reinforces what they have 

learned at home. 

National School Education Curriculum Framework-2005 included ICT as a tool to be 

integrated into school education and taught as a separate subject (Ministry of Education and 

Sports, 2003), and the reformed curriculum 2007 reiterated the objectives (Subedi, 2018). The 

blend of the ICT framework in the curriculum will help to continuous improvement in students' 

learning and creative problem-solving. ICT technologies should be applied to shift teaching to 

be learner-centered within the class setting (Bohara et al., 2025). ICT aims to promote equity-

based learning and cultivate the adoption of technology in the modern era. There is a large 

amount of literature on the integration of ICT in education, and most of the research has 

emphasized the implementation of policies, technological resources, and classroom practices 

without paying attention to the comprehensive conceptual analysis of how ICT contributes to 

transformative learning in the Nepali educational domains. Prior studies mainly focused on 

opportunities and challenges, with less critical reflection and combined implications for 

educational practice (Ojha, 2023; Poudel, 2022; Joshi, 2022; Koirala, 2019). However, it leaves 

a gap in the understanding of challenges and opportunities in effective learning experiences to 

guide educational improvement. Therefore, this study is important for constructing knowledge 

to help teachers, administrators, and evaluators promote learning centeredness and evidence-

based educational reform. This paper is expected to provide transformative learning in the 

ongoing discourse on digital transformation to foster teaching and learning in Nepal. 
 

Research Objectives 

To examine how ICT tools influence students' communication and cognitive 

development in Nepali education. 
 

Research Questions 

1. How does teacher facilitation of ICT tools influence students' communication skills and 

collaborative learning? 

2. Why does the integration of ICT foster critical thinking and cognitive development of 

students in Nepali schools? 
 

Literature Review 

The body of literature highlights effective teaching practices, influential components of 

modern education, problem-solving, and digital resources that encourage students to evaluate 

information. It demonstrates that technology promotes togetherness, collaborative learning, 

and reviews suggest that it fosters continuous academic interaction. The literature review 

explores successful implementation, self-directed learning activities, and qualitative 

interpretations in academic nuances. This review analysis offers meaningful insights and a 

conceptually grounded examination of the unequal distribution of digital resources in rural and 

remote communities. 
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Key Challenges in ICT Integration of Nepal's Education Systems 

In Nepal, there are several challenges such as policy issues, equity, and inadequate 

infrastructure related to English language teaching. Insufficient facilities and resources prevent 

teachers from using ICT in education, and teachers often ignore ICT implementation in 

classroom settings (Saha, 2023). Due to inadequate infrastructure, ICT use is extremely low in 

rural and isolated locations. Therefore, when they impart knowledge to pupils, teachers are not 

interested in using ICT in the classroom. As the study by Bhanot and Fallows (2004) 

highlighted, teachers need to be equipped with at least basic ICT toolkits for ICT-integrated 

instruction as one of the means to enhance the quality of education. By rethinking globalization 

and bringing new teaching techniques, ICT has had a big impact on education. The teaching 

methods have now been revised to better meet the requirements of ICT devices like digital 

tools, mobile phones, and different applications that have been adopted in Nepal. Meanwhile, 

Gyawali (2023) identified major problems in teacher education, including poor material 

pedagogy in the classroom. Teachers are not equipped with the appropriate materials when 

teaching students. Teacher identity underscores various problems faced by teachers in the 

teaching domain that degrade the value of teaching within the educational spectrum in Nepal 

(Baraily & Sherpa, 2022; Bohara, 2025; Ghimire, 2021; Subedi, 2023). Effective training and 

high-quality education are needed in rural areas to deal with pedagogical issues (Ministry of 

Education, 2016). Without effective training, teaching goes in vain. Proper training is needed 

in terms of ICT fostering in the educational paradigm. The National Education Policy (2019) 

indicates practical, equitable, and quality education authorized by educational sectors and the 

federal government. Many schools are facing problems with the internet. In rural areas, there 

is a problem with good internet access. Nowadays, ICT is used in English language teaching 

to enhance the quality of education. 
 

Implementing ICT Tools to Empower Students 

A teacher's supervision can help novice students become more inspired, think critically, 

solve problems, and exercise self-control. To change classroom dynamics, the integration of 

technology fosters problem-solving, creativity, and technological knowledge to meet 

personalized guidance, motivate students, and analyses information critically (Saha, 2023). The 

use of ICT has fundamentally altered the duties of instructors, and they are now referred to as 

facilitators rather than teachers. Online learning has been incorporated into group chats, 

debates, online exams, and mobility, as is well known. 

According to Wang (2014), technological advancements have created opportunities to 

enhance the quality of teaching and learning, the effective and efficient use of ICTs and ICT 

programs can be problematic and frustrating for teachers due to a lack of necessary skills. 

Notably, technological learning and online learning differ slightly. Not only can learning take 

place in the classroom, but it can also occur anywhere, at any time. Likewise, learning 

facilitates both methods, whether by absorbing concepts from virtual classrooms or by 

snatching ideas from the internet. ICT-integrated teaching has been implemented through 

multimedia, TV, radio, Web 2.0, e-books, and ready-made materials. Thus, independent 

thinking among learners develops skills, and academic performance is associated with ICT 

(Ministry of Education, 2013). In a similar vein, all mechanisms should be validated 

continuously and across different shortcomings in the language learning process: language 

barriers, communication obstructions, and linguistic impairments might be inherent to the 

nature of language learning. 

Conversely, CALL also offers advantages, including immediate learning, engagement, 

multimedia resources, and individual learning. We can also spot and fix mistakes quickly when 

necessary. Language learning resources are available to students anywhere, at any time. CALL 

helps students learn more effectively, create presentations and online activities, and develop 

communication skills, and students actively engage in learning activities more interestingly 



Bohara  JDER (2026) 

23 

 

(Dina & Ciornai, 2013). Crucially, CALL is a dynamic, active, and important role model in 

creating a productive framework for language learners. However, MALL (Mobile Assisted 

Language Learning) refers to the use of mobile devices, including tablets, smartphones, and 

other devices, to support language learning activities. 

Additionally, the idea of blended learning is novel. It covers the benefits of using ICT 

frameworks and both traditional and radical teaching methods in the classroom. Both methods 

of learning are encouraged, whether it be through online resources or virtual classroom 

instruction. Peer group discussions, virtual platforms, and online tests have also been leveraged 

by blended learning. Some characteristics of blended learning include the teacher acting more 

as a facilitator than a teacher, and the approach being student centred. The ability to experiment 

and explore many applications through online learning enhances the potential of modern ELT 

instruction. It improves learning through interactive media. Thus, conversely, ICT integration 

and inquiry-based learning guarantee problem-solving abilities and foster critical thinking (Jha, 

2017). PBL also helps students develop their critical thinking abilities by allowing them to 

participate in and collaborate on projects related to subtlety. In educational contexts, classroom 

dynamics refer to the interaction and strong bonds that develop between students and educators. 
 

Methodology 

I adopted a qualitative conceptual research design lens to extract critical perspectives 

from literature-based analysis. The study did not involve participants, and no human subjects 

were used in this research paper. I used peer-reviewed publications, policy reports, and 

scholarly publications related to ICT as a major source of data in this research. This research 

is grounded on peer-reviewed sources such as journal articles, books, and governmental 

policies which have been written primarily between the years 2003 and 2026. The literature 

has been gathered through the use of keywords related to ICT integration, digital literacy, 

teacher education, blended learning, and educational technologies in Nepal. Moreover, I 

collected scholarly articles, documents, and observed students and teachers in ICT integration 

to furnish the educational paradigms. Thematic analysis was used to view hindrances and 

patterns of ICT practices in education (Braun & Clarke, 2006). The researcher acquainted 

himself with the literature by reading and rereading, formulated preliminary codes, grouped 

the related ideas into categories, formulated and analyzed themes, and refined the themes to 

ensure their consistency with the research questions. I immersed myself in scholarly articles 

and reread the literature to understand the importance of ICT integration in education 

(Creswell, 2014). Then, I highlighted key phrases, clustered them into categories, and grouped 

them. I reviewed themes to ensure coherence and refine themes for better alignment with 

research questions. Themes were interpreted within an interpretive paradigm that linked 

findings to Nepal's educational context (Denzin & Lincoln, 2018). Regarding the credibility of 

the study, methodological transparency was maintained, and alignment between analytical 

procedures and measures' validity and reliability was ensured through rigorous interpretation 

of the literature. 
 

Results and Discussion 
 

Digital Integration and ICT as a Facilitator (Research Question 1) 

People are not integrating ICT tools, which has created a language barrier to expressing 

their thoughts, messages, ideas, and information across the world. In contemporary teaching, 

ICT plays a significant role in teaching dimensions. Learning the ICT framework is the key to 

the global platform and will open up boundless opportunities for all learners. ICTs are 

considered to be useful for improving access to learning resources and for delivering the 

content more effectively (Poudel, 2022). ICT aids in better content delivery modes in 

educational paradigms. Significantly, we will access authentic materials online, including news 
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articles, social media posts, and videos. Using precise materials will make ELT more relevant, 

engaging, and pertinent. Blended learning is the essence of virtual learning and fosters learners' 

autonomous learning so far. Blended learning has also given rise to peer group conversations, 

virtual platforms, and online tests. Some characteristics of blended learning include the teacher 

acting more as a facilitator than a teacher, and the approach being learner centered. The ability 

to experiment, a reflective approach, and exploring many applications through online learning 

enhance the potential of modern ELT instruction (Bohara, 2026). It improves learning through 

interactive media, online learning, digital simulations, and educational videos. 

It is important to incorporate digital integration, multilingual techniques, ICT resources, 

practical relevance, inclusion, and authentic communication activities into the classroom. 

There are merits of convenience, connectivity, and social interactivity in using ICT tools. 

Eventually, ICT integration in English language learning is the process of guiding students to 

keep pace with the contemporary technological era and preparing them for the digital domain. 

Consequently, ICT is essential for improving classroom diversity, motivating learners, and 

enabling teachers to manage learning effectively (Thapa & Bohara, 2026). ELT is the practice 

of creating a conducive learning environment. Technology inspires students to strengthen their 

digital learning competencies, promote educational fairness, monitor progress, produce 

academic reports, and support cultural diversity. 
 

ICT as a Catalyst for Transformative Learning (Research Question 2) 

ICT serves as a driver of transformation in education and aligns with the 

communication requirements of Nepal's expanding global economy. It is important to 

incorporate digital integration, multilingual techniques, ICT resources, practical relevance, 

inclusion, and authentic communication activities into the classroom. Development of ICT 

infrastructures and technological pedagogical training are the most important requisites for 

productive utilization of the tools in ICT-based instruction (Poudel, 2022). It is better to 

promote technological, pedagogical, communication, and global learning among pupils. 

Enhancing critical thinking, emancipating learning, developing cognitive abilities, and 

guaranteeing a comprehensive approach are the values of ICT knowledge. 

Prominently, ICT becomes a teaching method. It is situated in the blended mode. 

Activities, debates, and problem-solving exercises during class time would be the cherry on 

top. Nonetheless, ICT tools and the application of technological innovations (ICT) are highly 

valued in multilingual education. The current framework, as presented by Borg (2023), 

identifies various areas of competency for teachers, including pedagogical knowledge, subject 

knowledge, understanding of children and learners, classroom management and the learning 

environment, communication and teamwork, etc. This kind of policy clarifies that teacher 

education encompasses professional development, pedagogy, and academic content. 

Pedagogical approaches also encompass a wide range, including differentiated instruction, 

inquiry-based learning, blended learning, constructivism, PBL, and TBLT (Khanal & Pokhrel, 

2024). According to Joshi and Poudel (2019), students who work in groups will also gain and 

improve their depth of comprehension through cooperation, sharing, dialogue, and 

communication. If the government does not provide any budget to integrate ICT in education, 

then there will be a lacuna in students' learning outcomes (Bohara & Awasthi, 2026). 

To assist students in becoming better learners in ICT, educators should practice using 

ICT tools such as Google Meet, Office, and Excel, as well as organizational strategies and the 

learning process. For inexperienced learners, a teacher's guidance opens the door to greater 

inspiration, critical thinking, problem-solving abilities, and self-control. 
 

Transforming Learning through ICT Integration (Research Question 1 & 2) 

Technology is a good means to foster critical thinking, cooperative learning, and 

develop higher-order thinking skills. It contributes to knowledge construction; ICT acts as a 
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powerful enabler and promotes learner participation for student growth in Nepali education 

(Jha, 2017; Ojha, 2023; Poudel, 2022). The incorporation of digital tools has replaced old-

fashioned front-of-class lecturing, shifting the instructional paradigm and revolutionizing 

classroom pedagogy by promoting active learning for learners (Saha, 2023; Shah, 2020). The 

educator's role has changed to comprehensive administrative portals for learning. They are 

aware of rich media content, video-based collaboration tools, and supervising students in using 

digital platforms such as Zoom, Google Meet, and Microsoft Teams to maximize the potential 

of digital technologies among students (Shah, 2020; Wang, 2014). By enabling discussions and 

online teaching lesson sessions, cooperative meaning-making fosters interactive learning, 

continuous student learning growth, and active participation in intellectual discourse (Joshi & 

Poudel, 2019; Dina & Ciornai, 2013). Prior literature shows that interaction, barriers in 

education, and self-regulated learning are present in academia (Poudel, 2022; Bohara, 2026). 

The findings are consistent with creative exploration, reflective learning, adaptation to 

challenges in learning, and affect cognitive development in contemplative learning domains 

(Jha, 2017; Saha, 2023). Interactive application of digital learning includes e-books, 

educational videos, various digital tools, qualitative assessment, and integration of reasoning 

skills (Dina & Ciornai, 2013; Wang, 2014). Teaching models include flexible blended 

approaches, solving practical problems, and exploring real-world problems by the learners 

(Jha, 2017; Khanal & Pokhrel, 2024). Several researchers reveal that ICT encourages learner 

autonomy, learner independence, learner agency, and intrinsic motivation for the usage of 

learning materials for selecting and engaging in self-learning experiences (Joshi & Poudel, 

2019; Poudel, 2022). Deeper cognitive engagement improves academic performance and also 

uplifts learning competencies. The cognitive participation explores adaptive learning 

techniques and lifelong learning skills necessary for technology-based societies (Ojha, 2023; 

Nnaekwe & Ugwu, 2019). In addition, digital technologies help to improve reflective practice, 

evaluate academic progress, motivate students to scrutinize knowledge levels, and benefit from 

rapid feedback loops (Bohara, 2026; Wang, 2014). ICT integration supports successful 

adoption in addressing digital disparity and improving digital literacy. Some issues are still 

prevalent in the educational mainstream, such as insufficient digital resources, limited internet 

access, and a lack of teacher training, which hamper ICT's transformative reach (Saha, 2023; 

Gyawali, 2023; Government of Nepal, 2018). The integration of technology into classroom 

instruction is a barrier to pedagogical refinement and a challenge due to inadequate professional 

development (Gyawali, 2023; Wang, 2014). Therefore, what we need is supportive leadership, 

educational policies, equal availability of ICTs, and teacher training that stresses inclusion and 

equity in using ICTs for the benefit of the learners (Government of Nepal, 2019; Ojha, 2023; 

Poudel, 2022). The contextual barriers will enable ICT to act as transformative learning 

resources that can develop critical thinking, cognitive development, and collaboration among 

learners in Nepal's educational environment (Shah, 2020; Jha, 2017). 
 

Conclusion 

Findings pave the way for teamwork skills, mutual respect, collaborative documents, 

knowledge sharing, and the provision of constructive feedback through the use of digital tools. 

This study explicitly stated that technology serves as a catalyst for transformative learning by 

reshaping traditional knowledge and methods of knowledge transmission. It also highlights 

digital resources that lay the foundation of learner autonomy, lifelong learning, and more 

independent and meaningful ICT integration. Teachers should be involved in the use of ICT 

tools to improve teaching practice, communication skills, and learner-centered processes 

within online discussion forums, learning management systems, and educational applications. 

Encouraging multidisciplinary support empowers and promotes ICT in education through the 

implementation of professional programs such as scaffolding language support. Teachers 

should be encouraged to create a more tech-friendly classroom. Provide rural communities with 
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high-bandwidth internet so they can use ICT tools for teaching and learning. To improve pupils' 

critical, analytical, and cognitive abilities, try to involve them in virtual platforms. Training in 

digital literacy should be periodically offered by qualified and experienced ICT workers to 

improve teachers' exceptional learning results. Today, e-books, YouTube, Web 2.0, TV, radio, 

cell phones, multimedia, and other resources are all used in the ICT-integrated teaching 

paradigm. Furthermore, although teaching grammar is a difficult process, pupils can learn it by 

heart. Another method of learning languages is the use of MIM (Mobile Instant Messaging) in 

ELT, along with appropriate applications. ICT posits MIM apps, WeChat, video conferencing, 

and ICT assessment for developmental communication and learning purposes. 
 

Implications 

Findings shed light on dynamic, accessible, and underlying autonomous learning with 

personalized learning. On top of that, teachers should embrace digital tools in classrooms to 

refine instructional practices, innovate teaching, develop professional competencies, and 

enable educators to remain updated with emerging trends in learning. It provides meaningful 

pedagogical skills, classroom management, and confident utilization of various multimedia 

resources. Regular training sessions ensure valuable insights into collaborative communities 

and identify room for improvement in the teaching spectrum. Continuous professional 

development fosters teaching strategies and focuses more on facilitating learning. Schools and 

colleges suggested training on mutual respect, supervision of collaborative and meaningful 

learning among students, teachers, and educators. Inclusive practices are needed to maintain 

diversity, voices, and perspectives in learning spaces (Bohara & Bohara, 2026). Professional 

learning cum inclusive learning accommodates project-based, inquiry-based, and critical 

thinking among students to reinforce motivation and academic performance, where educators 

learn from one another. In this day and age, digitization helps learners to be responsible, and 

local governments allocate adequate budgets for educational infrastructure. Supportive 

policies, teacher-centered methods, active participation, clear ICT guidelines, and rich 

technology learning are effective in technology-enhanced learning. Thus, policymakers, 

practitioners, researchers, administrators, educators, teachers, and local governments should 

priorities investments in digital infrastructure, equitable access to technology, and inclusion, 

and take greater initiative to advance academic progress. 
 

Conflict of Interest 

The author declares no conflict of interest. 
 

Funding 

This research received no external funding. 
 

Bio 

Nirajan Bohara is an MPhil Scholar and Visiting Faculty at Kathmandu University with 

over a decade of experience in education. His academic interests include critical pedagogy, 

teacher identity, ICT integration in education, collaborative learning, educational technology, 

and literature. He serves on the Editorial Team of the Journal of Education and Learning 

Reviews (JELR). He is an OPEN Program High-Performing Alumnus and a Freedom 250 

Scholar, having completed the Professional Development for Teacher Trainers course offered 

by Arizona State University. A Life Member of NELTA, he has presented research papers at 

both national and international academic conferences. 

Email: lecturernirajan@gmail.com 

 



Bohara  JDER (2026) 

27 

 

References 

Baraily, K., & Sherpa, D. (2022). Teachers' perception on identity construction: Lived 

experience of community school teachers in Nepal. Prithvi Academic Journal, 5, 138–

146. https://doi.org/10.3126/paj.v5i1.45047 

Bhanot, R., & Fallows, S. (Eds.). (2004). Quality issues in ICT-based higher education (1st 

ed.). Routledge. https://doi.org/10.4324/9780203416198 

Bohara, N. (2025). Narrative perspectives on the construction of English language teacher 

identity. International Research Journal of MMC, 6(5). 

https://doi.org/10.3126/irjmmc.v6i5.89038 

Bohara, N. (2026). Exploring reflective practice for professional growth: Insights from Nepali 

English teachers. SNPRC Journal, 6(1), 171–188. 

https://doi.org/10.3126/snprcj.v6i1.91809 

Bohara, N., & Awasthi, J. R. (2026). Role of collaboration in English teacher education: A 

narrative inquiry. Exploration अने्वषण, 4(1), 144–160. 

https://doi.org/10.3126/exploration.v4i1.88734 

Bohara, N., & Bohara, D. K. (2026). The eclectic compass of education: A thematic exploration 

of cultural, social, and philosophical foundations. Journal of Education and Learning 

Reviews, 3(2), e2754. https://doi.org/10.60027/jelr.2026.e2754 

Bohara, N., Awasthi, J. R., & Thapa, H. (2025). A course evaluation of Foundations of 

Language and Linguistics: B.Ed. four-year course (CIPP model). Journal of Education 

and Learning Reviews, 2(6), 159–174. https://doi.org/10.60027/jelr.2025.2483 

Borg, S. (2023). The status of teacher education and development in Nepal. British Council. 

https://www.britishcouncil.org.np/sites/default/files/the_status_of_teacher_education_

and_development.pdf 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research 

in Psychology, 3(2), 77–101. https://doi.org/10.1191/1478088706qp063oa 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods 

approaches (4th ed.). SAGE Publications. 

Denzin, N. K., & Lincoln, Y. S. (Eds.). (2018). The SAGE handbook of qualitative research 

(5th ed.). SAGE Publications. 

Dina, A.-T., & Ciornei, S.-I. (2013). The advantages and disadvantages of computer-assisted 

language learning and teaching for foreign languages. Procedia - Social and Behavioral 

Sciences, 76, 248–252. https://doi.org/10.1016/j.sbspro.2013.04.107 

Ghimire, N. (2021). Teacher identity in English medium instruction schools of Nepal. Journal 

of NELTA Gandaki, 4(1–2), 42–56. https://doi.org/10.3126/jong.v4i1-2.42641 

Government of Nepal, Ministry of Education, Science and Technology. (2019). National 

education policy 2019. https://moest.gov.np 

Government of Nepal. (2015). Constitution of Nepal. 

https://www.wipo.int/wipolex/en/legislation/details/16153 

Gyawali, Y. P. (2023). Exploring dimensions of teacher education in Nepal: Perspectives, 

challenges, and reform opportunities. Journal of General Education and Humanities, 

2(4), 285–298. https://doi.org/10.58421/gehu.v2i4.128 

Jha, A. (2017). ICT pedagogy in higher education: A constructivist approach. Journal of 

Training and Development, 3, 64–70. https://doi.org/10.3126/jtd.v3i0.18232 

https://doi.org/10.3126/paj.v5i1.45047
https://doi.org/10.4324/9780203416198
https://doi.org/10.3126/irjmmc.v6i5.89038
https://doi.org/10.3126/snprcj.v6i1.91809
https://doi.org/10.3126/exploration.v4i1.88734
https://doi.org/10.60027/jelr.2026.e2754
https://doi.org/10.60027/jelr.2025.2483
https://www.britishcouncil.org.np/sites/default/files/the_status_of_teacher_education_and_development.pdf
https://www.britishcouncil.org.np/sites/default/files/the_status_of_teacher_education_and_development.pdf
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1016/j.sbspro.2013.04.107
https://doi.org/10.3126/jong.v4i1-2.42641
https://moest.gov.np/
https://www.wipo.int/wipolex/en/legislation/details/16153
https://doi.org/10.58421/gehu.v2i4.128
https://doi.org/10.3126/jtd.v3i0.18232


Bohara  JDER (2026) 

28 

 

Joshi, B. M. (2022). Integration of information and communication technology in pedagogy: 

A systematic review of literature. Mangal Research Journal, 3(1), 21–32. 

https://doi.org/10.3126/mrj.v3i1.51636 

Joshi, K. R., & Poudel, G. P. (2019). Role of ICTs in promoting learner independence and 

motivation in English language classes. Interdisciplinary Research in Education, 4(1), 

67–76. https://doi.org/10.3126/ire.v4i1.25741 

Khanal, S., & Pokhrel, S. R. (2024). Analysis, modeling and design of personalized digital 

learning environment (arXiv:2405.10476). arXiv. 

https://doi.org/10.48550/arXiv.2405.10476 

Koirala, K. P. (2019). Use of information and communication technology (ICT) in teaching 

and learning in Nepalese classroom: Challenges and opportunity. Journal of Education 

and Practice, 10(7), 1–5. https://doi.org/10.7176/JEP/10-7-01 

Ministry of Education [MoE]. (2009). School sector reform plan 2009–2015. Government of 

Nepal. 

Ministry of Education and Sports. (2003). Education for All 2004–2009: Core document. 

https://www.martinchautari.org.np/storage/files/education-for-all-2004-2009-

english.pdf 

Ministry of Education. (2013). Information & communication technology (ICT) in education 

master plan 2013–2017. Ministry of Education, Government of Nepal. 

http://lib.moecdc.gov.np/elibrary/?r=3625 

Ministry of Education. (2016). School sector development plan 2016–2023 (BS 2073–2080). 

Government of Nepal. 

https://media.edusanjal.com/redactor/Download%20%E2%80%8BSchool%20Sector

%20Development%20Plan%202016-2023.pdf 

Nnaekwe, U. K., & Ugwu, P. (2019). The concept and application of ICT to teaching/learning 

process. International Research Journal of Mathematics, Engineering and IT, 6(2), 10–

22. 

Ojha, L. R. (2023). Integration of information, communication and technology in secondary 

schools of Nepal: Policies and practices. A Bi-Annual South Asian Journal of Research 

& Innovation, 10(2), 42–52. https://doi.org/10.3126/jori.v10i2.71844 

Poudel, A. P. (2022). Information and communication technology in English language 

teaching: Some opportunities and challenges. Journal of Comparative & International 

Higher Education, 14(4), 103–116. https://doi.org/10.32674/jcihe.v14i4.3874 

Saha, J. (2023). Use, misuse, and abuse of ICT in Nepalese education policy: A WPR analysis. 

Research Journal of Padmakanya Multiple Campus, 2(1), 21–33. 

https://doi.org/10.3126/rjpkmc.v2i1.62987 

Shah, R. K. (2020). Challenges in implementing blended learning in the post-graduation 

classroom in Nepal: University teachers' experiences. International Education & 

Scientific Research Journal, 6(10), 30–42. 

Subedi, K. R. (2018). Local curriculum in schools in Nepal: A gap between policies and 

practices. Crossing the Border: International Journal of Interdisciplinary Studies, 6(1), 

57–67. https://files.eric.ed.gov/fulltext/ED588861.pdf 

Subedi, K. R. (2023). Teacher identity and hierarchy: Narrative inquiry of primary teachers 

in Nepal's public schools. KMC Journal, 5(1), 1–20. 

https://doi.org/10.3126/mrj.v3i1.51636
https://doi.org/10.3126/ire.v4i1.25741
https://doi.org/10.48550/arXiv.2405.10476
https://doi.org/10.7176/JEP/10-7-01
https://www.martinchautari.org.np/storage/files/education-for-all-2004-2009-english.pdf
https://www.martinchautari.org.np/storage/files/education-for-all-2004-2009-english.pdf
http://lib.moecdc.gov.np/elibrary/?r=3625
https://media.edusanjal.com/redactor/Download%20%E2%80%8BSchool%20Sector%20Development%20Plan%202016-2023.pdf
https://media.edusanjal.com/redactor/Download%20%E2%80%8BSchool%20Sector%20Development%20Plan%202016-2023.pdf
https://doi.org/10.3126/jori.v10i2.71844
https://doi.org/10.32674/jcihe.v14i4.3874
https://doi.org/10.3126/rjpkmc.v2i1.62987
https://files.eric.ed.gov/fulltext/ED588861.pdf


Bohara  JDER (2026) 

29 

 

https://doi.org/10.3126/kmcj.v5i1.52447 

Thapa, D., & Bohara, N. (2026). Digital colonialism and inequalities in remote higher 

education of Nepal: A critical case study. International Research Journal of MMC, 

7(1), 161–176. https://doi.org/10.3126/irjmmc.v7i1.93011 

Wang, M.-J. (2014). The current practice of integration of information communication 

technology to English teaching and the emotions involved in blended learning. Turkish 

Online Journal of Educational Technology, 13(3), 188–201. 

https://files.eric.ed.gov/fulltext/EJ1034233.pdf 

 

https://doi.org/10.3126/kmcj.v5i1.52447
https://doi.org/10.3126/irjmmc.v7i1.93011
https://files.eric.ed.gov/fulltext/EJ1034233.pdf

